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>> OPERATOR: Please be aware that each of your lines is in a listen only mode.  At the conclusion of presentation, we will open the floor for questions.  At that time, instructions will be given if you would like to ask a question.  I would now like to turn the conference over to Jeff Sheen.  Mr. Sheen, you may begin.
>> JEFF SHEEN: Thank you, Ryan.  Good afternoon, everyone, and welcome to the empowering youth to take charge of their own transition, the role of CILs webinar, presented by Dr. Margo Vreeburg Izzo.  It's being offered by the New Community Opportunities Center at ILRU, a national training and technical assistance project of ILRU, the Independent Living Research Utilization program in Houston, Texas.  This presentation is being funded by the US Department of Education's Rehabilitation Service Administration and no official endorsement of the department should be inferred.  
Bear with me as I give a few housekeeping items for you.  Today's presentation is being recorded and will be archived on the ILRU web site for future use.
We will break at specific times during today's presentation for the presenter to address your questions.  For those of you joining us on the web today, you can ask questions by using the text box, under the yellow emoticon on the bottom right screen.  If you are using captioning today, you can ask questions via the captioning screen.  Staff will then post your questions in the public chat on the webinar platform.  Finally for those of you on the phone, we will periodically check with operator for any questions from you.  Our presenter will try to get to as many questions as we have time for, but please keep in mind that we will also need to cover the material in the presentation in a timely manner.  Any questions that we're not able to address on the webinar today will be responded to a written format sent out to participants.
The material for today's call, including the PowerPoint presentation was emailed directly to you prior to today's presentation.  Again, if you are participating by telephone, you may want to have those materials in hand during the presentation.
If you are participating on the web, the PowerPoint slides will display on your monitor.  Also, please do take a minute to fill out the evaluation form that was included in your materials and which we will display again at the conclusion of today's webinar.  It's very quick to complete and it's very important to us to get your feedback regarding this presentation.  We really want to know what you think of our presentation today.  So please do fill that out.
Also, as a note, Richard Petty and Darrell Jones from ILRU are participating on the webinar today and they will help to answer questions as appropriate. 
So before I introduce the main speaker, I would like to give you a brief overview of how this webinar fits into the big picture of the new community opportunities national project.
Next slide, please. 
As you can see this presentation is part of a series of trainings and other activities that are being provided to the IL field by the New Communities Opportunities Center at ILRU.  The purpose is to assist CILs in developing self‑sustaining programs that support community alternatives to institutionalization for individuals of any age and today specifically youth transition from school to postsecondary education, employment and community living.
Next slide, please.  A few of the partners and collaborators in the youth transition activities include Utah State University Center for Persons with Disabilities, where I'm located.  The National Youth Leadership Network, and team members Michele Martin and Margo Izzo, along with the Association of Programs for Rural Independent Living.
Now, without further delay, I would like to welcome our main presenter and project team leader, Dr. Margo Vreeburg Izzo.  Dr. Izzo is a professor and program manager for the special education and transition area at the Nisonger Center at Ohio State University.  Margo has extensive experience with grant management, program evaluation and political advocacy.  Currently, Margo is the principal investigator of two federally funded education grants designed to improve the academic outcomes of students with disabilities at both the secondary and postsecondary level.
Margo has also developed educational curricula for students with disabilities and their parents, conducted numerous trainings, focus groups and interviews with teachers and students, managed the development of web sites, video cassettes and other dissemination information, and published numerous articles and information briefs on disability and transition issues.  I will now turn it over to Dr. Izzo. 
>> MARGO VREEBURG IZZO: Thank you, Jeff.  That was a wonderful introduction.  I'm excited about this presentation.  I've divided the webinar into three parts.  The first is just a real basic question, why should centers and educational agencies partner together to develop youth determine self‑determined transition plans?  The second part will be what are some of the best tools and strategies that are available to assist youth to assess their skills leading to self‑determined and self‑directed plans, and I selected a number of resources that are free and available on the Internet.
And then the third objective are some examples of how centers can use the peer support model to enhance the information and referral that peers can provide to youth to help them guide their own transition planning.
Next slide, please. 
We will be having question and answer after each of those parts.  So the first part, why partner?  I'm sure you are all aware that transition outcomes for youth are not what we would like them to be.  So let's take a few minutes to look at what do youth say they want while they are still in high school when they are thinking about what they are going to do after graduation?  Where do they go after graduation?  What percentage of youth go on to college?  And what percentage of youth go on to employment?
Next slide. 
From a study conducted in Ohio ‑‑ next slide, please. 
In the next slide, once it comes up, you will find that over 80% of young adults with disabilities, while they are in high school say they want to go to work.  So 80% want to go to work.  50% want to go to work full time, and 30% want to go to work part time.  And then about 50% want to go to college and so about half of them want to go to college.  There we go.  And so 30% want to go to two‑year colleges.  25% want to go to four‑year colleges, and then, you know, 15% want to go to technical schools where they might gain a cosmetology degree or something of that nature.
Well ‑‑ next slide, please.
We actually know what happens to youth after high school from the national longitudinal transition study, and they have been conducting follow‑up studies for ten years now and we know exactly what percentage of youth actually do go on to college.
Next slide, please. 
This table provides data that indicates the percent of youth who have enrolled in postsecondary programs since leaving high school.  And first row is enrollment in any type of postsecondary program.  The second row are two‑year community colleges.  The third row is core technical and business programs and the final row are four‑year colleges.  And you can see, it's organized by disability category.  And so you will find if we average the percentage of youth who enroll in any type of postsecondary program, about 44% of students with disabilities have enrolled in some type of postsecondary program. 
However, students with disabilities are less likely to complete their postsecondary degree than students without disabilities.  For example, 26% of students with disabilities who enroll in a four‑year college do not return for their sophomore year.  And about only 16% of students with disability who enroll in postsecondary education actually complete their program and that's compared to 52% of students in the typical ‑‑ in the typical population.
Next slide, please. 
The next slide provides employment outcomes.  And so we can say, well, if students don't make it in college and they return home, they can always get a job.  Well, remember that 80% of youth said they wanted to work either full time or part time and what this slide indicates is that ‑‑ it provides data from the national longitudinal transition study and wave one was collected one year after high school.  Wave two was collected three years after high school and wave three was collected five years after high school and students had to be employed at the time of the interview.  And you will find that five years after high school, 67% of students with other health impairments, which really is a proxy for attention deficit, hyperactivity disorder, which really don't utilize the services of independent living centers were employed and only 31% of students with intellectual disabilities were employed at the time of the interview.
Those youth with hearing impairments were employed at about a 54% rate and those youth with visual impairments were employed at about 42%.  So there's a lot of room for improvement.  We see that students want to work.  They want to go to college, but the data indicates that youth are not always able to make their dreams for what they are going to do after high school a reality.
Next slide, please. 
And this is despite the fact that we have a federal law that clearly states that the purpose of special education is to prepare youth for further education, employment and independent living.  Now, each time the individuals with disabilities education act is reauthorized, the transition service requirements are strengthened.
Next slide, please. 
In 2004, the transition services definition was amended to indicate that we must base transition services on students' strengths, preferences and interests.  You see, they are based on student needs but we really need to be building on students' strengths and that transition services must facilitate movement from school to postschool activities that we'll examine in a moment.  And the point I really want to stress is that educational agencies are required to provide instruction, related services and community experiences to help youth develop their employment and other postschool adult living objectives.
And so independent living centers can become one of those community experiences that educational agencies help facilitate.
Next slide, please. 
When we talk about facilitating movement, the law identifies a number of sites and activities that they are promoting movement to.  For example, postsecondary education.  So those two‑year and four‑year and business and community college programs are things that high schools need to be planning helping youth to plan to gain access to, vocational education, the career technical ed programs are excellent opportunities for students to transition to, integrated employment.  80% of youth want to go to work and so the law clearly says that integrated employment, including supported employment are options that schools must be requiring, planning to occur within that individualized education planning process.
And then continuing in adult ed, adult services and independent living.  Now this list has been consistent since 1997 when transition services were introduced.
Next slide, please. 
And in the last reauthorization, Congress added a requirement that students must identify postsecondary goals on their IEP and so now students have to actually identify on their IEP a postsecondary goal for employment, a second postsecondary goal for education and training, since we all acknowledge that learning is life long and it's best to be learning in an education or training environment, and that independent living, we must have a postsecondary goal for independent living.
And by federal statute, these postsecondary goals must be identified on the IEP by age 16, and many states they are starting the process of adding postsecondary goals earlier.  For example, in Ohio, we actually have a state guideline that says by age 14, we need to begin to help students develop what these postsecondary goals are.
Next slide, please. 
And so you can see that the goals of education and the goals of Centers for Independent Living are very similar.  Youth Centers for Independent Living and educational services are required to be doing assessments, age appropriate transition assessments.  We are all ‑‑ we are both required to be developing independent living skills, providing job training skills and social skills and preparing students to transition to postsecondary education and training environments, and employment.  This is something that young adults want in their futures and schools and Centers for Independent Living can work together to develop that self‑determination and those self‑advocacy skills so students have the opportunity to transition to independence, whether it be in employment situations or college.  And they all want to live independently as well, but we find that most individuals aren't living independently until about five years after they exit their high school programs.
So next slide.
And so let's take a look at what makes up self‑determination.  And self‑determination has been defined by numerous authors in the literature as a series of steps, and so just understanding and being aware of your strengths, your abilities, how you learn, and knowing what your disability is.  In our communities, there's this sense of ‑‑ of not opening this discussion about what type of disabilities youth have, and we find of sweep it in this box and don't talk about it, and as a parent of a daughter that had a disability, she knew she was on an IEP.  She knew that she was ‑‑ needed extra supports and she didn't want to address it and the schools were very comfortable just leaving that box closed.  And as a parent, I said, it's really important for her to make peace with her disability.  She needs to understand what the limitations of her disability are and what supports are available to help her.  So that awareness oftentimes doesn't ‑‑ doesn't become an open discussion during the teenage years.
Another component of self‑determination is choice making.  Knowing how to make choices, knowing how to problem solve when you make a choice and you experience some challenges or some barriers.  Being able to make decisions to either extend the timeline to accomplish a goal or maybe change a goal, and being able to self‑advocate as one of those components of self‑determination.  Being able to set goals and monitor whether or not you have set the right goals and you have the right supports in place to reach those goals.  And so the literature has broken self‑determination down and has actually developed a number of assessments and products to measure whether or not students have self‑determination or whether youth have self‑determination and ‑‑ and then some products to help peers, teachers, independent living center staff and providers to teach self‑determination skills.
And so why is this important?  Next slide.  Why the emphasis on self‑determination?  Actually, some of the research indicates that youth who are more self‑determined are employed at higher rates.  Michael Wehmeyer did a study where he actually gave a self‑determination assessment to a number of youth with intellectual and learning differences and he divided the group of youth into those with high self‑determination and those with low self‑determination.  And he found some significant differences between those two groups, even though when you looked at IQ, there was no difference between those two groups.  Self‑determined youth lead more satisfying life because they know what they want and they know how to get it.
And then another reason self‑determination is so important is educators, and sometimes parents, are trying to overcome a tradition of making decisions for youth.  And so oftentimes, you will find it's the teachers and the parents who are making decisions about what the postsecondary goals should be and what the educational setting should be, and during those teenaged years, those transition years, we really need to turn the decision making authority over to youth and we need to do that gradually so we can empower youth to begin making their own decisions and this is where I think Centers for Independent Living can help.
Parents, youth themselves and educators really need the involvement of youth with disabilities ‑‑ I'm sorry, really need the involvement of centers on independent living so that you can help encourage and support youth as they begin to take on more responsibility and planning their own transition plans.
The final slide in the first part, before we go to questions, is ‑‑ it shows the results of Michael Wehmeyer's study when we divided a group of youth into those with high self‑determination and those with low self‑determination, even though there were no differences in terms of types of disabilities or IQ between those two groups.  And on the chart, on your screen, you will see that youth with high levels of self‑determination, that 80% of those youth were working for pay.  Youth with low self‑determination, only 43% were working for pay.  And so you can see that having high self‑determination contributes to a youth's ability to maintain employment.
When we're looking at were youth with high self‑determination able to find their own job, the answer is actually no, and the second bar graph, you will find only 50% of youth with high self‑determination could find their own job.  They needed the supports of school personnel and adult service personnel and independent living centers to help them find their own job.  Those with low self‑determination only 44% could find their own job, but once they had a job, those with high self‑determination were more likely to keep those jobs.  And we know that those ‑‑ that employment is associated with better quality of life outcomes.  Young adults who are employed have banking accounts and checking accounts at higher rates.  They are involved in integrated community activities at higher rates compared to youth with disabilities who do not have employment.
And so self‑determination and employment are highly correlated and it's important that youth gain these skills as young as possible, ideally starting at 3 or 4 years old, but clearly by middle school and high school, youth need to be experiencing more control over making decisions about what they will participate in.
I would like to open it up for our first question‑and‑answer center now.  And I will turn it over to you now, Jeff.
>> JEFF SHEEN: Thanks, Margo.  I have a few more slides before the official Q&A slide.
>> MARGO VREEBURG IZZO: Oh, okay.  All right.  Thank you.  So let's break self‑advocacy down into more distinct components.  We talked a lot about self‑awareness.  A lot of authors have compared self‑awareness to having value, knowing what you're good at, and knowing what your interests, your strengths and your preferences are and what goals and dreams you have.
Also, understanding what your support needs are, your accommodation needs, your ‑‑ the characteristics of your disability and then how to take responsibility for gaining those supports you need.  Knowledge of rights, understanding what your rights are as a citizen, as a young adult with a disability, and then being able to communicate effectively, being assertive and not being aggressive, negotiating with authority figures, using assistive technology to enhance your communication skills if possible and then finally leadership.  It's interesting, I heard Tim Harrington speak at an employment summit a couple of weeks ago and he opened the employment summit with a quote.  Tim Harrington is director of the ability center in northwest Ohio, and Tim said, "we must fertilize the education of youth with disabilities to assure that youth develop leadership skills."  And I think that's so important and I love that analogy, that independent living centers can fertilize the education of youth to help develop those leadership skills.
Next slide.  And so there are a lot of ways to help youth develop these leadership skills and we have mandated planning documents like the individualized education plans that must include transition assessments, postsecondary goals, and transition services.  We have a summary of performance which ideally is a meeting that is with adult service personnel, including independent living centers, the youth and their family and school personnel and other adult service personnel, like rehab counselors.  And the summary of performance summarizes the academic and functional abilities the youth demonstrates and then also provides recommendations for what supports the youth may want to consider using in adult life.  The rehabilitation services mandates and individualized plan for employment, and so all of these planning documents are a great way to help youth practice sharing what their goals are, sharing their progress on goals and independent living centers can help youth become a more active participant in their own transition planning process.
Next slide. 
To be a good self‑advocate, in summary, the youth must understand their disability.  They must understand how their disability impacts participation in the community, and they must understand what accommodations they need to participate.
Next slide.  All right, now here we go with the questions and answers.
>> JEFF SHEEN: Thank you, Margo.  We will break with the first question and answer segment.  We start by addressing some of the questions by the participants on the web.  First question, Margo, it does not seem to be a mandate that students with disabilities attend their IEP, even in high school, as it is still not consistently happening.  Recommendations? 
>> MARGO VREEBURG IZZO: This is an excellent area where Centers for Independent Living can provide assistance and by partnering with their schools to help them understand the value of having youth participate in their IEP meeting.  You are correct when you say it's not mandated that students attend their IEP.  What is mandated is that schools invite youth to participate in their IEP so you can choose not to participate, but if someone was planning your future and what courses you would be taking and what setting you would be taking those courses in, I would think most young adults would want to have a say in what their educational program is going to look like that next year.
And so Centers for Independent Living can help both parents, school personnel, and youth themselves understand the importance of saying, yes, to that invitation to actively participate in that IEP meeting. 
>> JEFF SHEEN: Thank you, Margo.
Another question is on the follow‑up of the data that was used in the tables.  And the question is:  What was the source for the data about the rates of youth and desire to go to college?  Can you restate that?
>> MARGO VREEBURG IZZO: Yes, the slide that indicates that 80% of youth want to work, want to work after high school was collected by Kent State University as part of the Ohio longitudinal transition study and they had a sample of 742 youth and it was a randomized study.  And so schools were randomly selected and then youth were randomly selected within those schools.  And so I have compared these findings to the national longitudinal transition study and it's fairly consistent on the national level too.
>> JEFF SHEEN: What explains the marginally narrow difference between low self‑determination and high self‑determination students job finding?
>> MARGO VREEBURG IZZO: What explains the ‑‑ could you repeat that again?
>> JEFF SHEEN: The marginally narrow difference between the low SD and the high SD students' job findings.
>> MARGO VREEBURG IZZO: All right.  I think what explains the low difference between the 44% of youth with low self‑determination and the 50% with high self‑determination, that was not a significant difference, and so basically what that is telling me is that many youth need assistance finding employment and having high self‑determination doesn't mean that you won't need some assistance in finding employment.  And so teaching youth in high school about how to use a network and then making sure youth have that assistance that they will need to find employment is very important in Centers for Independent Living can help provide those services in a partnership with school and agency personnel.
And so I think it says that youth need help getting jobs, but if they have high self‑determination, they are more likely to keep those jobs. 
Next question?
>> JEFF SHEEN: We have time for just a few more questions.  The next question, Margo, how do we explain to parents the need for them to allow their teen to start making decisions within the IEP meeting, even if that isn't what they would like to see? 
>> MARGO VREEBURG IZZO: And this is a very challenging and sensitive topic for families and for parents to broach.  And I really think it's another area where Centers for Independent Living can be so helpful in helping parents see that youth with disabilities need to be taking on more responsibility for how they wear their hair, for who their friends are, for how they spend their free time, to, you know, within limits what movies they choose to see, and parents need to realize this is a ‑‑ a step to growing up and becoming more independent and we all want our young adults to become as independent as possible.  And if we don't allow students to make their own decisions and even make some mistakes while we have the support of our ‑‑ our school and agency providers and Centers for Independent Living, they won't understand those natural consequences.
So I think this is an area where parent‑to‑parent and independent living centers who host parent workshops on transition can really be instrumental in helping parents realize that by letting go, they are going to help their son or daughter grow up and have a more independent future in the long run. 
>> JEFF SHEEN: Thank you, Margo.  We've had other questions come in about the IEP process that we will respond to offline.  Let's check if with Ryan to see if there's any questions.  
>> OPERATOR:  If you have a question on the audio portion, please press star one at this time.  
Our first question comes from Mary Ann Eckland with independent living.
>> PARTICIPANT: When you are talking about paid employment, you have the percentages.  How many of those are full‑time employment versus one day a week, or, you know, a couple of days and is it really ‑‑ is it a competitive job or is it a ‑‑ you know, sheltered work shop kind of thing? 
>> MARGO VREEBURG IZZO: That's an excellent question, and I don't have the data table for the national longitudinal study memorized, but I will give you a URL where you can go online and scan their reports and you can actually scan their data tables to find the answer to that question.  And it's www.nlts2.org.  And I may be able to respond to that offline, but I would like everybody to know that they can go to that web site and gain a lot of information about the quality of employment and the average number of hours youth with disabilities are working after high school.
>> JEFF SHEEN: Thank you, Margo.  Ryan, we have time for one more question from the telephone audience.
>> OPERATOR: Okay.  Our next question comes from Heidi Showstead with Rhode Island statewide independent living.
>> PARTICIPANT: My question is this.  I agree with everything that you are saying as a person myself with a disability and the Rhode Island statewide independent living council helps with the ‑‑ tries to partner with independent living centers.  We're not trying to tell them what to do, but we want to help with their efforts.  And one of the frustrations that I have is how do you get independent living centers to understand the importance of working with people prior to 18 years of age?
The independent living centers in Rhode Island that I deal with will only consider clients if they are over the age of 18.  And how do you get them to see the importance of helping youth at younger ages? 
>> MARGO VREEBURG IZZO: That's an excellent question, and it's a challenging dilemma for many adult services personnel.  And I try to create a ‑‑ an understanding that schools traditionally have been involved in education, teaching, reading, writing, arithmetic, you know, social studies, science, that type of thing.  Independent living centers can help schools gain the expertise to develop self‑determination in younger adults so they are more empowered and will have better outcomes at a younger age and by working at a younger age, we can then leverage all of ‑‑ some of the resources that are going into the education of young adults to teach them some of the most critical things that they will need to know in adult life, like critical things like picking career areas.  There should be a subject and career from kindergarten through 12, because ideally we spend 30 or 40 years in our career and we spend so little time in schools really focusing on helping young adults figure out what their interest and abilities are.  So that's an excellent question and there's a lot of work that can be done around that question.  I hope that short answer helped you. 
>> JEFF SHEEN: Margo, thank you, and that's our last question before we return to the presentation other than if Richard or Darrell wants to chime in very quickly on helping centers work with folks under 18. 
>> RICHARD PETTY:  Hi, this is Richard Petty.  I will just add that we are going to touch on this topic in this presentation in just a little bit.  Over the next couple of years in the New Community Opportunities Center work, we're going to be addressing the issues of the opportunities that centers have for resource development around these programs for youth.  So not only are there all the good reasons to do it, to help youth, that's the altruistic reason, building the movement of independent living is the second reason and the third is the very likely possibility of securing additional income for the operation of the centers themselves. 
>> JEFF SHEEN: Thank you, Richard.  Again, a reminder if we don't get to your question during the Q&A that we have built in to today's presentation, we will respond to those offline for all participants.
We will now return to this next segment of Margo's presentation. 
>> MARGO VREEBURG IZZO: Thank you, Jeff.  The next section of this presentation is going to focus on tools and strategies.  So what can we do to increase the partnership between independent living centers and educational agencies to help youth plan their transition to adult life? 
How do we help youth self‑assess their own skills so they become more aware of their strengths and their interests and then establishing some goals to strengthen some areas that they need to work on?  And then how can centers provide peer support and information and referral services to enhance transition outcomes?
Next slide.  One of the things that I have realized as a parent and a professional is that parents don't really have ‑‑ don't know so much when you are talking to your teenaged sons and daughters and teachers often don't know too much when you are talking to their students in school, but a peer, someone who is close in age and they say that typically those young adults who are three years older than teenagers have all the respect in the world and they really are the experts on transition because they are close in age and they can relate to our young adults.
And so I think using peers that are participants in your centers to reach out and partner with young adults that are still in school, below the age of 18, to help them understand that they really need to start taking responsibility for making choices is important.
And there is a nice self‑determined transition model that can be used by these peers.  It can also be used by professionals in the independent living program and income also be used by schools, but many schools struggle with where do I teach this?  You know, is this ‑‑ is this English?  Is this social studies?  And so they get caught up in not having time in the school day to teach these kinds of skills and have this type of discussion.
So Michael Wehmeyer came up with this self‑determined transition model and each phase is directed by a series of questions.  Phase one is what is my goal?  And it can be what is your goal for employment?  What is your goal for going to college?  What is your goal for where you want to live?  But I really suggest that we focus on not such the huge big goals about employment and college and we start with what's your goal for this weekend?  In terms of, what are you going to do this weekend?  Or over the next five days to maybe improve your grades or to make a new friend.
Then once you identify what a short‑term goal, then what is your plan?  How are you going to reach that goal?  And then the third phase is really a reflection phase.  What have you learned?  And so during the reflection phase, you might have learned that your goal was too big of a goal, that you tried to get the whole term paper done or the whole application done in one night, and you needed more time.  Or you may have realized you needed more support and then you can build what you have learned into the next cycle of setting goals and planning to reach those goals.
Next slide.
And so the self‑determined transition model is great to use for transition because you can ask the questions about what career and job do I want.  How do I know about it now?  I have been implementing these projects in schools where we ask students at the beginning of a project, what kind of ‑‑ what kind of job do you want to get after high school?  And kids will say, oh, I want to be a police officer or a CSI is really big.  So they want to get into forensics and they are reflecting on what they see on TV to establish their own career goal.
So the next logical question is, well, how much do you know about that career area?  Do you have to go to college to enter that career area?  Do you have to take a license or be certified?  How much do people make who work in that career area?  So there's all kinds of questions related to that.  And then how are you going to find that information?  You can do the same thing with where do you want to live?  And what are you going to do to make that happen?
So it's kind of turning the action steps back to the young adult, saying, what are you going to do to figure out what career you want or what ‑‑ where you want to live.
Next slide. 
Phase two is really focused on, okay, now that you have stated a goal that maybe your goal for this summer is to get a job at the neighborhood grocery store, a neighborhood hotel, or the local community college.  So what actions are you going to take to reach your career or your employment goal?  And what could keep you from taking those actions?  What are you going to do to work around those barriers?  And so like, for example, transportation is a huge barrier for why kids and young adults with disabilities don't participate in employment opportunities at an earlier age.  So helping youth brainstorm what they can do to work around those barriers and begin resolving those early on is ‑‑ is important. 
And then once you figure out what actions you need to take, coming up with a timeline for when you are going to actually take those actions and having young adults actually commit to paper what they are going to do and a timeline for when they are going to get the various steps completed to make progress towards meeting their goal.  Next slide. 
Phase three is ‑‑ or I'm sorry, this is still ‑‑ okay.  Phase three is this reflection phase.  What are you learned?  What actions have you taken?  So many times when we get into a planning mode, we get very ambitious about making a plan and then we put that plan in a folder and we go off our merry way and don't look at it again for a week or two weeks or a month or some ‑‑ some situations a year.
So reflecting on making the pro ‑‑ the process of making a plan takes a lot of going back to that plan and revising that plan.  What barriers have you worked around?  What are some of the changes that will enable me to reach that goal?  And how have I achieved what I want?  And the process of building self‑determination is really best done when young adults meet with success, when they make a plan and it might be a plan that is a goal that's a one‑week goal and they are going to ‑‑ and when they realize they actually met that goal at the end of the week, they are going to ‑‑ that self‑determination is going to start to grow.  They are going to feel a little bit more in control because they made ‑‑ they set a goal.  They came up with a plan and then they implemented the action to accomplish that plan.  And that's what really will help build self‑determination and empower youth with the ‑‑ with the belief that they can accomplish many, many goals if they set their mind to it.
Next slide. 
So what are some strategies that centers can do to promote self‑advocacy and eventual self‑determination.  We talked about peer support to mentor youth about strategies for independent living and you could pretty much fill in the blank.  Use peer support to mentor youth about strategies for getting into college or strategies for getting into an employment situation.
We've been experimenting with a lot of mentoring programs and we have found that what we ask young adults if they want to mentor with a disability or without a disability, it doesn't matter so much whether they have disabilities or not have disabilities.  In fact, most of our youth said they wanted mentors that were working in a career area of high interest.  Now, that was true for all disability categories, except for those with hearing impairments.  Young adults with hearing impairments, definitely wanted a mentor who also had a hearing impairment and I think that really tells us that the strong culture among the deaf population. 
Second, we could assist youth to assess their own self‑determination and advocacy skills.  We will be talking about a couple of free assessments that youth can take to assess their own skills.  The third strategy is to provide mentors to serve as positive role models and mentors with and without disabilities.  Joanne Powers and Dr. Sowers in Oregon just did a studdie to compare the effectiveness of mentors with disabilities, versus mentors without disabilities and did mentors with disabilities actually provide better mentoring services so that youth had more gains in terms of meeting their goals and there really was no difference.  Good mentoring is good mentors.
And so you don't always have to have a mentor with a disability to provide good mentoring experiences for young adults.
And then the key is really helping youth to develop their own plans and so that's important.
Next slide.
So what are some of the different strategies for peer support to enhance.  Centers can reinforce self‑determination by having student learning centers or clubs.  We have been doing a series of student learning centers after folks where youth folks will go to our high schools and meet with young adults after school or maybe even during a specific resource room during their school day, conducting mentoring services, we find that face‑to‑face is critical.  Not many youth respond to just electronic mentoring, but we have found that if we do monthly face to face, then we can do electronic mentoring for those weekly and/or daily check‑ins between mentors and young adults with disabilities, to help them have that near peer to help them reflect on what they want to do after ‑‑ after they finish the high school program.
And then peer supports.  Peers can help students figure out good places to do job shadows and job tryouts so they learn more about what kinds of careers they are interested in, and what would be a good match, helping with college visits, doing some recreational events.  We find a lot of our young adults have a lot of time on their hands and being able to meet at a community recreation center or a Y or an independent living center to participate in recreation events is a great way to facilitate and strengthen peer connections.
Next slide. 
So let's look at a couple of tools to assess self‑determination skills.  I'm going to present two self‑determination scales that can be used for discussion purposes.  You don't always have to give the entire scale and ‑‑ and then try to get a score.  You can actually use some of these self‑determination scales just as discussion points to facilitate one‑on‑one discussions or small group discussions.
And so the Arc self‑determination was developed by Michael Wehmeyer and the AIR self‑determination scale.  Both of these scales are free and available on a web site that you will have on the next slide.
Next slide, please.
The Arc self‑determination scale, measures choice making, decision making, problem solving, self‑awareness, goal setting and planning.  It's student self‑report data.  The price is free and you can download a free version of the self‑determination scale at the URL at the bottom of the green, http://education.ou.edu/zarrow and you can actually go into Google and just type in Arc self‑determination scale and it will take you right to this web site. 
Next slide.  Some of the items in the Arc self‑determination scale are students actually self‑assess their skills in four areas, autonomy.  Do I choose my own hair style?  Do I choose what courses I want to take?  Self‑regulation.  Do I take the classes I want to take or is there a balance between those required classes you must take and some classes that you really are going to enjoy taking?
Empowerment.  Do I make my own decisions or do I let everybody else around me make decisions for me?  And self‑realization.  Is it better to be yourself than to be popular and that's one that a lot of teens with and without disabilities struggle with.  So the Arc self‑determination scale is 72 items long but you don't have to do the whole scale in one sitting.  It can be a great discussion tool.
Next slide. 
I really like the AIR self‑determination scale because in addition to having a student self‑assessment, there also is a parent self‑assessment and then there's a third scale for either a teacher or an independent living coordinator to be ‑‑ to evaluate a young adult's level of self‑determination.  And this might be nice to use when you are helping parents see how important it is to begin to let go and let their sons and daughters take some additional responsibilities for planning their lives.
Next slide.
What's interesting is Michael Wehmeyer just published an article that came out three days ago on using both the AIR self‑determination scale and the Arc self‑determination scale and he found that he significantly increased the level of self‑determination when he and his staff used curriculum called whose future is it anyway?  And that curriculum is online free at the Zarrow Center.  So the AIR self‑determination scale really asks a lot of questions about, you know, do I know what I need?  Do I know what I like?  Do I know what I'm good at?  And you would be surprised the number of young adults who really can't answer that question.
I set goals for what I need or what I want.  I make plans and I decide what I should do.  I begin working on my plans as soon as possible.  I don't make a plan and then file it away and don't look at it for a month.  I'm willing to try another way if it helps me meet my goals.  I think this is critical that young adults learn that they might have their own strategies for reaching their goals.  It doesn't always have to be done the way my mom told me to do it and that's great when young adults begin to figure out how to meet their goals their own way. 
Next slide. 
And so there also are a number of online assessments that are free and we have found that young adults love to learn about themselves and so we have students take the VARK questionnaire to learn about their learning style and they find out whether they are an auditory learner or a visual learner or kinesthetic learner and what does that mean in terms of how they learn in academic situation, but what does it mean in terms of what kinds of jobs they would be best at.
Taking online personality assessments.  Again, these three assessments that are on the screen are free.  You can go to these URLs and you can just explore and help students explore what their learning style is, what their personality styles are and what their career interests and personalities are.  The Princeton Review gives both career interests and personality styles so students begin to see that it's related.  Boy, certain jobs require you to be an extrovert and be very sensing and other jobs, you are fine.  You can do very, very competent, even if you are very, very introverted and like working alone.  You know?  The beauty of this world we live in is there are all kinds of jobs to match people's interests and preferences and students need to know what their own preferences are so that they can begin to explore what kinds of careers are going to be a good match for them.
Next slide. 
And so approaches for promoting self‑determination in youth.  Self‑determined transitioned planning is done best by getting youth involved in their own individualized planning meetings.  Many of our young adults will be in individualized planning meetings for the rest of their lives and understanding how to be an active participant in planning their future is critical and the IEP process is a great process to begin to develop those skills.
It's important to transfer decision making power to youth from adults and I mentioned earlier and I want to stress it again, many educators have a very tough time giving up control during those planning meetings and it may take a little prompt by independent living centers to help educators realize that they are doing more for youth to teach them to be an active participant in those meetings and it's worth the extra 15 minutes, maybe several hours, to help develop those skills.
Teach youth about the planning process and how it will guide their future.  The free self‑determination guide that Michael Wehmeyer developed that is on the Internet entitled "Whose Future Is It Anyway" talks about what is an IEP and why young adults shouldn't let teachers and professionals and their parents ‑‑ by golly, their parents plan their future.  They need to be there planning their future and it's done in a very humorous way.  I've had a lot of teachers really enjoy participating in delivering "Whose Future Is It Anyway" to young adults with disabilities.
Just remember that all youth are capable of participating and planning their future and I think nobody understands it more than folks who work in independent living centers.  I have almost stood on my head trying to make this point with educators and they often only see the barriers.  Man, it's going to take more time.  And I don't have time to teach kids how to participate in their IEP or to let kids run their own IEP meeting.  And I invite you to help convince school and agency personnel to give the youth a very strong voice in planning their futures.
Next slide.  So I want to talk about the self‑directed IEP and this is a product that was developed by Jim Martin, who actually works at the Zarrow Center at Oklahoma University and he came up with this 11‑step process and I want to ‑‑ I'm quoting Jim here, and I want to thank him for all the work he did to develop these steps.  But if young adults can stay the purpose of the meeting, if they can open up the IEP meeting and say, you know, thank you for coming.  We're here to plan my educational program for the next year, then if they go into the DD world, they can use that same language to help plan their transition to employment or their habilitation program or the rehabilitation program.  Introduce everyone.  I mean, it's the young adult who knows who is sitting around the table.  They know their teachers better ‑‑ I hope better than their parents know their teachers and they know their parents so they can facilitate that introduction, which is a very important skill that you will use in many different settings in adult life.
Reviewing past goals and performance.  Knowing which goals you met and exceeded and which goals you had difficulty with because it was either the wrong goal or you didn't put enough time or energy into that goal or maybe you didn't have the right supports.  Asking for others' feedback, stating what your own school and transition goals are and then asking questions that you don't understand.
I have found so many young adults sit through so many meetings not understanding what's going on and we really have to empower young adults to become comfortable in asking questions when they don't understand.
Next slide.  The seventh step of the self‑directed IEP starts with dealing with differences of opinion.  This is often very difficult for young adults to say that they disagree or to have someone else disagree with them.  Again this is a very important skill that can generalize to many different settings.  Stating the support you will need.  We don't expect anybody to transition all by themselves without supports and previous research indicates that young adults will need support to get into college or to find a job or to live independently.  None of us is an island and we can't do it alone.  And so understanding that it's okay to ask for help is important.
Summarizing what goals you are going to be working on, thanking everyone for participating and then working on those goals and not shutting the individualized plan in a folder and not looking at it again, but working on those goals all year long. 
So to empower youth to become self‑advocates, it's important to encourage youth to ask their friends and their teachers and parents for feedback.  You know reinforce young adults for asking for help is so important.  Inviting others to give honest feedback.  Take responsible for their successes and their failures, to deliver natural consequences and to gain the supports they need to be successful.
If we wait until young adults are 18 before we give youth the opportunity to learn these skills, we have missed an important teaching environment.  We want young adults to make some of those mistakes while they still have the support of school and agency and their families around them.  It's ‑‑ we are all going to make mistakes and I remember that when my daughter made mistakes was when she was most open for listening and taking some advice from those adults that during other times of her life really didn't know much about the whole transition and career development process.  And so making sure they experience those natural supports and then can grow from ‑‑ from those experiences.
Next slide.
Understanding the balance of being assertive but not being aggressive in their demands.  I remember many, many situations where I would say, you know, that old song, you can't always get what you want.  You know, life isn't like that.  You are not going to be able to avoid math if math isn't your strong point.  You will have to take some math.  So self‑determination doesn't mean getting what you want all the time.  It means being able to negotiate and find that happy medium between what the system requires us to do and what we personally want to do in terms of meeting our own preferences.
Being able to state what you want and defend your right to get it is an important skill to develop.  Asking for advice, but knowing that not all decisions are up to you.  Being able to evaluate your progress and then making the changes that are necessary.  And so I believe we are at another question‑and‑answer time period.  Jeff?
>> JEFF SHEEN: Yes, thank you, Margo.  We will now have our second question and answer segment.  Schools are not always open to CILs coming to tell them what to teach students.  We have found working with the school systems to be very challenging.  We as centers are certainly open to doing it and understand the impact at younger than 18 years old.  How do we get schools to let us in and maybe even fund us? 
>> MARGO VREEBURG IZZO: I would be a billionaire if I could answer that question in two minutes! 
I too find it very challenging to work with some schools to help change the mind‑set and ‑‑ and I agree that there are programs that are not welcoming.  What I would encourage is having programs that independent living centers can host focused on youth and their parents because parents do have a lot of ‑‑ I don't want to say power, but it is power.  I mean, they cannot sign on the IEP and they can insist and invite a representative from the independent living center to come to the IEP meeting to help suggest what appropriate goals and activities are.
I actually had one parent that came to one of my workshops a few years ago insist that the school use a specific self‑determination curricula in a class and the school actually did it and realized it was helping not just one young adult.  It helped an entire class of young adults.  And so this is a whole systems change issue and changing a system like education is ‑‑ is very challenging and I encourage you to understand the spirit of the federal law, the individuals with disabilities education act and to keep a partnership active and a win/win type of situation because if you create a partnership that isn't win/win and schools feel like they are going to lose, there's nothing in the law that says they must partner with you.  So being as pleasant and designing your collaborative arrangements so that schools see the benefit of partnering with you.
Maybe the independent living center can take some of the work of managing some of the mentors that might come into the schools to help young adults might be an example where that would be a win/win and, you know, schools certainly are under a lot of pressure to make sure students, you know, pass these high stakes tests and so if there's a way that you can design your collaborative relationship so that you are helping the school accomplish what they're being evaluated on is one recommendation.
>> JEFF SHEEN: Thank you, Margo.  That's great advice.  The next question I have from the web audience, I remember someone from ABIL talking about how their peer mentoring program, helped those with disabilities as well.  They went on to higher education, full‑time work, et cetera.  There are any studies that show how mentoring affects the mentor with disabilities? 
>> MARGO VREEBURG IZZO: I too have seen studies that say many times the mentor benefits as much if not more than the student or the mentee in the relationship and we have been doing mentoring now for about five years with some educational project money that we have and I ‑‑ I think it's a great win/win if you recruit your independent living center, young adults to mentor high school youth and you will be helping them improve their own level of self‑determination and they learn right along with the young adults that they are mentoring.  That's a great point.  Thank you for bringing that up. 
>> JEFF SHEEN: Thanks, Margo.  Here's a clarifying question.  Regarding the statistic you offered about peer support, do youth with disabilities benefit more from working with peers with or without disabilities? 
>> MARGO VREEBURG IZZO: What the research that is being done in Oregon is revealing is that there was no significant difference in the quality of the mentoring relationship if it was mentors with disabilities, that you can use mentors with disabilities and that's great and they will grow, but a good mentor is a good mentor.
And I have seen a mentoring relationship where we had an adult who was white and Jewish mentoring a high school student who was African‑American and had a visual impairment and the mentor cared about that young adult to such a point he helped that young adult learn to take responsibility for his procrastination and he now is a mentor for other young adults and grew significantly.  I mean, this was a case where we were like, wow!  We got to match these two together?  We are into the sure how it's going to work.  It was beautiful, and it's because it was a caring mentor and I think young adults will feel the authenticity when somebody really cares about helping you explore what colleges to go to.
That will come through whether you have a disabilities or not.
>> JEFF SHEEN: We have time for one quick question.  We'll check with Ryan if there's any questions from the telephone audience.
>> OPERATOR: If you have questions, please press star one at this time.  Our first question comes from Alita Rodriguez.
>> PARTICIPANT: In New York City, I haven't seen goals ‑‑ in setting the transition goals are being looked at and addressed for the first time in the student's last year before they exit.  What can ILCs do to enforce this for students? 
>> MARGO VREEBURG IZZO: I think when you see violations to federal laws, it's ‑‑ I think you can assume that it's lack of knowledge, not lack of will and perhaps partner with schools to bring in a speaker who is very familiar with the rules and there's a number of university centers on disability in the New York area.  So you could ask one of the UCEDs in the New York area to do a presentation about the changes in the federal law and ‑‑ and be a partner in the audience and then recruit parents and young adults themselves to learn about what those laws are so that they can come into compliance. 
>> PARTICIPANT: Thank you.
>> JEFF SHEEN: Thank you, Margo.  We have about 10 minutes left in the presentation time, Margo.  We will continue with your final segment and then take a few questions towards the end.
>> MARGO VREEBURG IZZO: My final segment is the shortest segment.  It really ‑‑ if we want to move ‑‑ yeah.  The centers core service ‑‑ one of the center's core service is information and referral and every school has different programs and activities and options for young adults.  When the independent living center, the local independent living center understands what services and programs the schools offer, they can help guide young adults into the programs that are going to help them get the most out of their educational experience.
Rehab and adult services have many, many different options.  I know in Ohio, one county will have services that the county next door will not have.  So independent living centers can help families and young adults and school personnel understand what all the different options are in adult service settings and then what community resources are available and then what national resources are available.  The information, it takes many, many hours that some school personnel may not have to investigate what all the local resources are and so independent living centers can really provide a very valued service by helping schools keep up with what types of programs are available through the schools and through adult services and through other community resources.
Next slide. 
It's really a partnership where schools and independent living centers and adult services work together and there are many communities that have these inner agency committees that meet on either a monthly or a quarterly basis, and if independent living centers can join forces in these interagency committees, then they can help share the resources that are available that the schools might not be aware of.
Next slide.
On this slide, I outlined three national resources that will provide you with transition assessment tool kits where many of the instruments are free, predictors for best practices and how to improve practices and so the National Secondary Transition Technical Assistance Center has an excellent web site.  The national collaborative on workforce and disability and youth have published a 411 guide on disability disclosure.  It's a workbook for youth and, again, we've had trouble getting schools to actually use those workbooks but an independent living center could provide that in some type of learning community that might occur over a summer.
And then the national center for secondary education and transition has a youthhood web site that was designed for youth.  It's all about youth becoming empowered to take care of their own transition.
In my final slide, the role of education and centers and rehabilitation really have a common vision, and it's that of helping a person find their place in society as a productive citizen, and that not only contributes to that person but it contributes to the greater good of both the person and the larger community.
And the final slide, what we want for all youth is that they have that smooth transition from the educational setting where the bus picks you up at your front door or just down the block to adult life where you have learned how to use and coordinate public transportation prior to leaving that secondary setting.  I think by independent living centers becoming engaged in partnering with our educational agencies, we can assure that more youth have a smooth transition to productive adult roles.
That concludes my presentation, and I would be happy to answer a few more questions.
>> JEFF SHEEN: Thank you so much, Margo.  We do have about five minutes left.  If there are questions, you can post them again on the web chat.  Ryan, let's start with the telephone audience.  Are there any questions from the telephone audience.
>> OPERATOR: Again, if you have questions, please press star one at this time.  Our first question comes from Mary Ann Eckland with independent living.
>> PARTICIPANT: This is actually going back to part two but the 11 step self‑determination guide, how soon would you advise that a child be allowed to use this?  How early would you recommend it?  Like, at what age?  In maybe reading and IEP meetings?  How early?  How young?
>> MARGO VREEBURG IZZO: I participated in a self‑directed parent/teacher confidence at the age of fourth grade for my daughter, and she was able to run the meeting and show her portfolio of her work and she set her own goal.  So fourth grade was not too early to start the process.
I think since students ‑‑ since schools are mandated to invite students to participate in their IEP meeting at age 16, that's the appropriate age where you have got the law kind of backing you up, saying young adults need to be invited to participate in their IEP meeting.  Let's go ahead and carve out a role for them, and ‑‑ and then they can begin that process where maybe they can only do steps one and two of the self‑directed IEP meeting, but then the next one, maybe they can do all four steps.
Definitely by 16, but there's nothing that says you can't start earlier.
>> PARTICIPANT: Thank you. 
>> JEFF SHEEN: Ryan, are there other questions from the telephone.
>> OPERATOR: As a final reminder, if you have questions, press star one at this time. 
Okay.  It looks like there are no more questions.
>> JEFF SHEEN: Thank you, Ryan.  I would just want to thank Margo again for her great presentation.  I would ask our audience members to please complete the evaluation form that was provided to you in the information pack that the was emailed to you or by clicking on the link you see on the screen now.  The questions we did not get to, Margo will put answers to those questions in writing and send them out to participants.
Finally, we want to invite everybody on the webinar to continue this discussion on youth transition issues in participating in the new CIL youth transition blog and the link to that blog is posted on the next slide in your handout.  Thank you again to everyone who joined us today and thanks again to Margo and Margo, if you would hold the line, we'll wrap things up.  Everyone else, please have a fantastic day and thank you for joining us. 
(End of meeting) 
