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>> JEFF SHEEN: Hi, and welcome to the "Best Practice Models to Enhance the Successful Transition to College and Careers" webinar presented by Dr. Margo Vreeburg Izzo.  Today's webinar is being offered by the New Community Opportunities Center at ILRU, the Independent Living Research Utilization program in Houston, Texas.  This presentation is being funded by the US Department of Education's Rehabilitation Services Administration, and no official endorsement of the department should be inferred. 
Just a few items of housekeeping as we get started.
Today's presentation is being recorded and will be archived on the ILRU web site for future use.  We will break at specific times during today's presentation for the presenter to address your questions.  For those of you joining us on the web today, you can ask questions by using the text box under the yellow emoticon symbol on the right side of your screen.  If you are using the captioning today, you can ask questions via the captioning screen.  Staff will then post your questions in the public chat on the webinar platform.
Finally, for those of you on the phone, we will periodically collect with the operator throughout the presentation for any questions from you.  Our presenter will try to get to as many questions as we have time for, but keep in mind that we will also need to cover the material in the presentation in a timely manner.  Any questions that we are not able to address on the webinar today will be responded to offline in a written format that will be sent out to participants.
The materials for today's call, including the PowerPoint presentation, was emailed directly to you prior to today's presentation.  So, again, if you are participating by telephone, you may want to have those materials in hand during the presentation.  If you are participating on the web, the PowerPoint slides will display on your monitor.  Also, please do take a minute to fill out the evaluation form that was included in your materials, and which we will display again at the conclusion of today's webinar.  It's very quick to complete and it's very important for us to get your feedback regarding this presentation.
We really want to know what you think of our presentation today.  So please do fill that out.
Before I introduce the main speaker, I would like to give you a brief overview of how this webinar fits into the big picture of the New Community Opportunities National project.
Next, slide, please. 
The main purpose of this project, this is actually a series of trainings by the independent living field by the independent living center at ILRU and the project's purpose is to assist CIL to develop self‑sustaining programs for individuals of any age and youth transition, in particular from school to postsecondary education, employment and community living.  And we'll display it for half a second.
The next slide.
As far as our team, ILRU partners and collaborates with a number of different entities being among those are Utah State University, the Center for Persons with Disabilities, which is where I'm located, and then Dr. Izzo is one of the project partners. 
Now, without further delay, I would like to welcome our main presenter and project team member, Dr. Margo Vreeburg Izzo.  Dr. Izzo is a professor and program manager for the special education and transition area at the Nisonger Center, a University Center of Excellence on Disabilities at the Ohio State University.  Margo has extensive experience with grant management, program evaluation and political advocacy.  Currently Margo is the principal investigator of two federally‑funded education grants designed to improve the academic outcomes of students with disabilities at both the secondary and postsecondary level.
Margo has also developed educational curricula for students with disabilities and their parents, conducted numerous trainings, focus groups, and interviews with teachers and students, managed the development of web sites, video cassettes and other dissemination products including a national teleconference and has published numerous articles, papers and information briefs on disability and transition issues. 
We will turn the time now to Dr. Izzo.
>> MARGO VREEBURG IZZO: Thank you, and welcome to this webinar on best practice models to enhance successful transition to college and careers.  I have divided this webinar into this three parts.  The first part, I will be providing some background information about the difference between services delivered in a high school setting and those services delivered in college settings.  And then I will be discussing some of the evidence‑based practices that we can implement in high school or within the first year of students entering the college session.
After that first section, we'll stop for about six to ten minutes of questions, and then the second part is really focused on essential college survival skills and I strongly endorse teaching these essential college survival skills while students are still in high school, because they certainly will help high school students navigate the high school setting more independently and the more time students have to practice these survival skills, the better they will do in high school and then eventually the better they will do in college.
And then the third part of this webinar is dedicated to discussion of new models that were just funded by the US Department of Education office of postsecondary education.  There was a change in the Higher Ed Act that now encourages students with intellectual disabilities to attend college and I would like to discuss this new legislative mandate that is opening the doors for many students who traditionally have been told college is not an option, and yet we find that if students with intellectual disabilities have an opportunity to experience postsecondary settings, they ‑‑ it actually enhances their employment outcomes.
And so those are the three parts that I'm planning on covering over the next 85 minutes.  And Carol, I will take that next slide now. 
You will find that an increasing number of students are attending college and so we have been watching these trends since the '70s and '80s and there are a number of reasons for why more and more students with disabilities are participating in college.  And yet what table one shows you in this next slide is that about 30% of youth with disabilities have taken college classes since leaving high school, and get that black bar, right next to the first baby blue bar, it indicates that about only 17% are still enrolled and if you can go back to that slide, Carol, that would be great.
So only about 17% are still enrolled at the time the data was taken.  So this is data that the national longitudinal transition study collected and published in 2004.  When you compare the participation of youth with disabilities currently attending college as evidenced in the black bar, with youth in the general population, you will find only 17% of youth with disabilities are still attending college, yet 40% in youth in the general population are attending college.  So although more and more students are attending college, they aren't completing and staying in school at the same rate as their nondisabled peers.  You can see this from vocational and technical programs.  Most students in the general population are not enrolling in vocational and technical programs and you can see the trend for two‑year colleges and four‑year colleges.
And so I think the importance of remembering these college survival strategies and teaching those early on is really emphasized in this chart, and I spent sometime to make sure I was bringing you some of the best and latest survival strategies.
Next slide, Carol.
So why are more and more students with disabilities attending college?  Well, there are two good reasons for this increase as a result of the Individuals with Disabilities Education Improvement Act of 2004.  As this law has stated from the beginning, the purpose of a special education program is to prepare students with disabilities for further education, employment and independent living, and the further education is emphasized each time this law is amended.
Next law ‑‑ next slide, please.  And what happened in 2004 is a new requirement was added to the individualized education program, and now the individualized education program must state postsecondary goals in three areas.  Those postsecondary goals are generally understood to refer to goals that the youth hope to achieve after leaving high school, and a postsecondary goal must be stated on the IEP for employment, for education and training, and for independent living.  And so now from the time students are age 16 and in many states they start delivering transition services at age 14, the IEP team states a postsecondary goal for education and training.
And so an example of postsecondary education goal would be something like after graduation, Juanita will attend Ohio State University, and it can be stated that simply, but we begin to discuss the ‑‑ a goal of the student continuing their educational program, and so I do believe this is one of the reasons more and more individual students with disabilities are thinking about going to college after high school.
Next slide, please.  And so what's the difference between high school and college?  You will find that in high school, the local ed education agency is responsible for determining eligibility and they must deliver a free and appropriate public education through the IEP.  We offer refer to this as FAPE.  The goals and the objectives on the IEP to deliver a free and appropriate public education are supposed to be modified for the individual student if that's what is appropriate and needed by that student.
And so students with disabilities have access to the general curriculum, but that general curriculum can be modified.  There can be a reduction in ‑‑ in assignments, more supports can be added.  You can actually change a five‑page paper to a three‑paragraph paper if that's what's appropriate for the student.  Students with disabilities in high school are often not held to the same standards that the general population is being held to, and in the high school environment, they are required to provide transition services and tutoring and accommodations and modifications.
Now, you will find this changes quite drastically when we look at a college setting.  Nobody at the college level has to determine eligibility within a college setting, but if students want special services, they have to self‑identify and say, I have a disability, and I need to use extended time or I need to use a note taker, and then they must provide documentation that verifies that, indeed, they have a disability.  There are no IEPs in college.  There are no course modifications.  Students with disabilities who go to college are required to meet the same standards as their nondisabled peers in the college classroom.
However, it is required that colleges provide accommodations and the most common accommodations offered by colleges are priority registration.  So, for example, an individual who may have a mobility impairment and takes longer to get from class to class will be able to sign up for the class sections that they need to take in advance of registration being open to the general population.  Also, students with disabilities can reduce their course load.  So a full‑time status for an individual with a disability might be two classes instead of four classes.  And then core substitutions and extra time for test and note takers are also common academic adjustments that are made in college settings.
Next slide.
A few more differences between high school and college.  Within the high school setting, services are delivered in general Ed classrooms, special Ed classrooms or even in the community setting.  And students receive an age appropriate transition assessment.  So within the high school environment, they are delivering a lot of services within the context of their educational program that's preparing them for transition into college or transition into employment.
It also promotes movement to further education employment in independent living skills and the ‑‑ the local education agency must coordinate that free and appropriate public education.
Now, at the high school, those are the services that are individualized and delineated in the IEP, but at the college setting, there are no IEPs, and so there's no individualized education program.  You do have specialized services that are provided by disability counselors but they are just the accommodations that will level the playing field for the student with a disability.
Colleges are not required to provide special classes.  There's not an increase in specialized programs on college settings that are specifically designed for youth with disabilities and colleges are not required to provide a free and appropriate public education.  In fact, many college programs can be quite costly.  I have been looking at some programs that cost about $70,000 a year, that do have some specialized services.  And so we are seeing more and more college programs be developed that are for students with disabilities, but they are certainly not free.  They are quite expensive and you have to search wide and far oftentimes to find these programs.
Next slide, please.
Given that there are so many differences between what students experience in high school and what services they can expect at a college campus, there are a number of evidence‑based practices that I would like to review.
An evidence‑based practice that we have been delivering here at Ohio State and it is delivered at a number of campuses across the United States are these Student Learning Communities, sometimes they are referred to as bridge programs, but it's an opportunity for students with disabilities to come to college campuses or at least have a college disability services provider come to the high school to provide had ‑‑ oh, to provide information to high school students and high school teachers on how to navigate the college setting.
And we have done these for high school students, and we find that bringing students on campus is the most preferred by high school students.  They are excited to come to the campus and spend time, but it's costly, because typically either the parent or some grant funding is providing the cost for a dorm room and food and then speakers and services for a three to five‑day campus living experience.
We have also been delivering Student Learning Communities for advanced students which are typically college freshmen or community college programs to help them gain skills I will proving their college success strategies and their college survival skills.
Mentoring is another evidence‑based practice and, again, we talked about mentoring previously, but it is great to use peer and professional mentoring and mentoring can be delivered through both electronic and face‑to‑face means and assistive technology is critical that students have a good understanding of what assistive technology is appropriate for them to use to enhance their own understanding and clearly, it's always important to know why you are in college and having work‑based experiences.  So you really have a good understanding of the kind of skills that will be required by your major once you graduate.  It always enhances your performance if you are motivated to learn the reading, the writing, the math skills needed to be successful in your career area.
Next slide.
So what I would like to do is break down the Student Learn Community and break down a couple of ways we have delivered that here in central Ohio, as well as a number of campuses across the country.  For high school students, you can either have students come to the college campus for about a 20‑hour period, maybe it's scheduled on one day a week from, you know, 3 to 6:00 for six weeks straight or a ten‑week period.  You can deliver some of the content through electronic means and have students take class trips and have class meetings, and then you have speakers who are near peers and professionals or from the disability services come and speak to the students.
Next slide.
What's important to cover during these student learning communities are helping students clarify what anywhere college major should be and we find that it's real helpful to have students take personality tests and interest inventories so they can find career areas that are a good match for them.  We also find it's important for students to learn about self‑advocacy, disclosure and transition skills.  There's not a special educator tapping you on the shoulder saying do you need more time before you sit down and take this test to study?  Typically it's up to the student to advocate for more time if they need more time.
Learning about assistive technology, we find that it's tough for many school personnel to keep up with the new products that are on the market that can enhance participation, and then we find students need practice on delivering their self‑advocacy plans.
Some times students don't feel comfortable talking about what their disability is, or don't understand what the functional limitations of their disability.  We find the students benefit from being able to say, you know, I have a mobility impairment or I have a learning disability and I need extended time because I have a processing disorder or I have attention deficit disorder.  So it's great to give students an opportunity to practice these in a very safe environment and then encourage them to go back to the high school and start implementing their advocacy plans before they leave the high school setting.
Learning about the benefits of work‑based experience.  I have talked to lots of families and lots of youth who say, well, I'm going to go to college.  I don't need to get a job, and yet we find that working is an important element of ‑‑ of growing up, and accepting more responsibility and learning to balance school and work responsibilities, and so just because you are going to college doesn't really give high schools, families or students with disabilities a reason not to pursue those work‑based learning experiences, where you have to fill out an application and prepare a resume and go through that interview process.  Those are critical skills and we really believe it's important for students to have those skills whether they are going to go to college or not.
And then we find all of that increases students internal locus of control, or self‑determination.  They have a better sense of why they are going to college.
Next slide, Carol.
And so the advanced student learning communities, we found with college students that were freshman and sophomores at college, at both the community college and at Ohio State University, needed many of the same kinds of skills that we were delivering to high school students because it never really was broken down for them.  And so conducting transition assessments to clarify their career interests and developing self‑advocacy and disclosure plans and having the opportunity to practice, finding internships and addressing issues of accessibility within the internship site is something that many of our students have needed assistance with.
And then students realizing what's their responsibility and what they can expect from their disability counselor or faculty members in terms of ‑‑ of making sure that they receive the accommodations so that they can be successful.  Oftentimes we find students don't want to disclose until they aren't successful and then they realize, well, maybe it's too late because until you disclose, you can't receive academic accommodations and if you are already struggling and maybe have not done very well on a midterm exam, you can't necessarily undo that midterm exam if you just decided that you wanted to try the midterm without extra time.
And so those are very, very important.  And so next slide.
Mentoring is another great way to deliver many of these skills and we find matching college students to high school students is a great way to help students become more familiar with how responsibilities shift as they move from high school to the college setting.  I have seen a number of listservs, emails and face‑to‑face mentoring programs really help students embrace the kinds of skills they will need as they transition to college.
Next slide.
One thing about assistive technology that's so important to understand is when students are using assistive technology in high school, typically if the school has purchased that assistive technology, it belongs to the school, and it does not transition with the student to the college setting.  So often they leave their high school assistive technology behind and they are not going to be getting assistive technology at that college setting unless that college has been fairly progressive in making sure they have screen readers and programs, text‑to‑speech or speech‑to‑text types of software programs.  And so one thing we recommend is that Centers for Independent Living who are working with high school students and who are ‑‑ have these high school students eligible for rehab services, to allow the rehab services counselor purchase the needed assistive technology so that student can learn to transition to the college level with the assistive technology, and we like to recommend that students receive that assistive technology junior year or senior year at the very latest of high school, so they have time to get familiar with using that assistive technology while they are still in high school and have some supports of the high school community.
There are many changes that occur when students go off to college and so it's great if they don't have to learn a new assistive technology system when they are learning many, many new skills to navigate the college environment.
And next slide.
And finally, I want to just emphasize how important it is to clarify career goals as early as possible.  I have met many young adults who have bachelor's degrees and master's degrees who have never had work experience, and I ‑‑ I have ‑‑ I'm working with a young adult now who has a master's in mechanical engineering, but he's never worked, period.  He's never worked as a mechanical engineer and he's never worked, period and now he wants to get a Ph.D. in math education and I just want to say, you know what, let's take a year to get some internships and get some work experiences before we get another advanced degree, because when you graduate with even a Ph.D. in math, if you don't have work experience, you are not going to be real marketable.  And so I just think it's important from age 14, 15 on to start with career exploration experiences, and move on to job shadowing and volunteer work and service learning and eventually move into paid internships and apprenticeships that all will lead to paid employment.
So I would like to stop now to answer any questions that you may have about the background information that was just presented. 
>> JEFF SHEEN: Thank you, Dr. Izzo.  We will now break for our first question and answer segment.  I would like to check in with our operator, Kelly and have her explain to those on the phone how they might ask questions.
>> OPERATOR: Okay.  At this time, if you would like to ask a question via the phone, please press star one on your telephone keypad now.  Again, that's star one on your telephone keypad if you would like to ask a question via the phone.
>> JEFF SHEEN: Thank you, Kelly.  Margo, our first question on the web, if a student is in high school and not eligible for VR or DRS services, voc rehab, due to age, what is your suggestion regarding AT?
>> MARGO VREEBURG IZZO: There are several suggestions you can pursue if your youth you are working with is not eligible for voc rehab services.  One, families can buy the voc rehab services that the young adult needs and we are finding that a lot of families and a lot of assistive technology now can be delivered through the iPad or the iPod touch and they make a terrific Christmas present for a student going off to college.
A second suggestion is to check with the college that the young adult wants to attend, and find out what kind of assistive technology is available at that college in their computer labs that students can use and see if you can convince the high school to purchase that same technology.
So for example, if you are going to be using Read and Write Gold, text‑to‑speech screen readers in the college setting, see whether the school will buy Read and Write Gold, text‑to‑speech screen readers.  Finally, I would recommend working with your service organizations, your Kiwanis Clubs and Lions.  I have heard many success stories where that avenue has been pursued and they have been able to cost share some of the assistive technology either with the family or buy it right out for the student.
>> JEFF SHEEN: Thank you, Dr. Izzo.  The follow‑up question from another participant, often I hear that the college should provide training for AT.  So you say it should happen before college.  Of course, I assume if there's new AT, the college service provider should work with student ‑‑ with the student for training.
>> MARGO VREEBURG IZZO: Colleges may provide assistive technology training for ‑‑ for students and some colleges do, but many colleges don't have the personnel available and I would hate to leave such an important support up to a college to provide and then, you know, get into kind of a discussion with the college as to why they should provide it.  It really depends ‑‑ it's one of the things I would encourage students to look at when they are making a choice about what college they want to go to, is what kinds of supports are available at that college and pick a college that is going to provide some assistive technology support.
But I know many colleges that aren't equipped or they don't have the personnel to provide those supports, and it would ‑‑ it would take a very long time to convince that college that it really is their responsibility and I would just say that college doesn't provide a welcoming climate and so I would take responsibility to make sure the student, him or herself had the technology they needed and wasn't relying on a college to provide it.
>> JEFF SHEEN: Thank you.  We'll check really quickly with Kelly, the operator to see if there's any questions from the phone participants.
>> OPERATOR: At this time, there are no questions in the queue.  As a reminder, it's star one on your telephone keypad.
>> JEFF SHEEN: There's no further questions on the web either.  So we will go on and continue on with the second segment, Dr. Margo.
>> MARGO VREEBURG IZZO: Great.  Great.  And Joy and Jenny, those were great questions.  I hope those answers will help guide you in the right direction.
The second part, and Carol, we can go ahead and move forward to college success strategies.
The second part of this webinar is to review some college success strategies and the first is to know your goals for going to college, and so many students when they say ‑‑ when I ask, why do you want to go to college?  It's because ‑‑ I get answers like, well, everybody goes to college, or my older sister, my older brother or my siblings went to college or my friends are going to college.  And I have even heard some young adults say, well, I wasn't to go party at college, like everybody else goes to college and party.  And unfortunately, that's ‑‑ those kinds of reasons aren't going to smooth the pathway to college.  If you don't have an employment goal in mind of why you need to go to college because you want to be a nurse practitioner and a college education is required to become a nurse practitioner or, you know, whatever career goal you think about, if you want to get support from DRS or your department of rehabilitation services, it's going to have to be linked to an employment goal.
And so you want to go to college to be able to enter a career that is a good match for your interest and abilities.  Lifelong learning is always a good reason to go to college and I think that's what IDEA is referring to when they require postsecondary goals for education and training, and certainly social environment, college is a great social environment to make friends and to mature and I have seen many, many youth increase their employability development in a college setting.
And so being able to balance your education and employment goals are critical.  Next slide, Carol.
Understanding disability services is clearly a college success strategy.  When my daughter was going off to college, I made sure that she had her documentation in order and when she was moving into the dorm, I marched her over to the disability services, and yes I was a helicopter parent, and I said, when you run into any academic difficulty, this is the first place you will go and you are not going to call me up and say, you know, I flunked a test or I had a paper due and I can't get it done.  You need to go to the office for disability services and I made sure that she had an acceptable documentation in order.  So the moment she needed assistance, the office for disability services could serve her because she had the appropriate documentation on file.
And so the quality of disability services will vary from college to college and it goes back to that whole assistive technology.  Aren't colleges required to provide you with assistive technology?  Well, if ‑‑ if you have to get into that discussion, that might not be a college that you want to attend.  Colleges are required to provide disability services, but the quality will vary from college to college.
Some programs have specific expertise in a disability area, like Gallaudet and Rochester Institute of Technology specialize in serving students who are deaf and hard of hearing.  Landmark College in Vermont specializes with students in learning disability, attention deficit disorder and they are developing an expertise in students who are on the autism spectrum scale.
And so make sure that you explore what the disability services office is like at a college you are thinking about transitioning to or that you are guiding a youth to explore before you make a commitment to attending that college. 
Next slide.  Other disability services cannot serve some categories as well as others.  For example, a college in a very rural area may have difficulty finding interpreters for students who are deaf or hard of hearing.  So that might not be a good college to go to, or a college that is located on a very hilly landscape might not be a great college to go to if you are using a wheelchair and have a mobility impairment because of the difficulty of getting around that campus, and so picking a college with ‑‑ with an understanding of what disability services are available at that campus is important and unfortunately, some of the research indicates that about 60% of students with disabilities who go to college do not use disability services.  So I just want to emphasize how important that is.
Next slide, please. 
Many offices for disability services will require documentation to document that, indeed, you have a disability and the gold standard for disability documentation is a Wexler Adult Intelligence Scale that was completed within three years and Woodcock Johnson Achievement Battery.  You have an adult IQ measure and achievement test.  Some colleges will accept a Summary of Performance.  It is now required with the Individuals with Disabilities Education Act, and high schools are mandated to provide a Summary of Performance for students as they leave high school but it sometimes doesn't have the information that the disability services counselor may need to provide appropriate academic accommodations.
Next slide, please.
Some colleges will utilize the latest evaluation team report that high schools are required to provide.  The latest evaluation team report is more likely to be acceptable if an adult version of the psychometric tests are used, such as the ‑‑ the WAIS, the Wexler Adult Intelligence Scale.  And what I would recommend is if your Centers for Independent Living staff are working with high schools and families and young adults who want to go to college, is request that they update your evaluation team report within the last two years of high school, after the student has turned 16, and to request that they use the adult versions of the intelligence scale, and then you can use the evaluation team report to gain accommodations on your college admissions tests, like your SAT or your ACT test.  And so that's a way to justify to the high school that you need an updated psychological testing because you want to take the ACT or the SAT with extended time because that's an accommodation that the student has become accustomed to in high school settings.
And so that whole area, disability documentation, I hate to see students decide they need to use disability services, but they can't get those services because they don't have the proper documentation to qualify for those services.  And so we can avoid that problem by making sure they leave the high school setting with that appropriate documentation.
Next slide.
A new concept that is being implemented by many programs is called ability advising.  And ability advising is ‑‑ it's modeled after what athletes receive, who are on athletic scholarships and many athletic departments will have special ability advisors are academic advisors that will provide tutoring for athletes when they are traveling to away games and to make sure that those athletes remain eligible to play at a school like Ohio State University.  I'm sure you are aware that that would be very important to make sure that our athletes can continue to play and ‑‑ and so it's a nice model where you provide those academic advisors who have expertise on the requirements of a major and can provide those tutoring supports and they can provide some expertise on accommodations and self‑advocacy, but, again, students must initiate those meetings with those advisors.
Next slide, please. 
And I know we talked about self‑advocacy a lot for those of you who participated in the last webinar on transition, but being able to advocate is so critical for young adults who are planning to go to college.  Understanding their disability and realizing that they don't have to apologize for having ADHD or having a learning disability but knowing how a learning disability or a hearing impairment or a visual impairment affects their ability to learn is ‑‑ is so important.
And then balancing the functional limitations that a disability may present with students' academic strengths and their challenges and then what accommodations and supports do they need to use so that they can reach their potential in that college major.  And, again, practice disclosing until they are comfortable talking about their disability.  I often talk to my daughter while she was in high school, who was so embarrassed about having a special ed support person, and she just did not want to be caught dead, you know, visiting that special ed office or that special ed classroom in front of her peers.  And I often said that I wanted an IEP goal that Joni will make peace with her disability and not be so embarrassed by it, and realize that disability is part of who she is, and, in fact, it's going to give her a special sensitivity at some point in the future.  And she really ‑‑ I worked hard with the high school staff to help ‑‑ help her become more comfortable with her disability.
For more information about self‑advocacy, there's a wonderful guide that was developed by the National Collaborative on Workforce and Disability.  You have the link there, it's www.ncwd‑youth.info and look for the 411 on disability disclosure, it's a workbook.  I had many special educators and transition specialists in centers for independent living say that this has been a really nice guide that's provided them with some really good tips on how to promote self‑advocacy.
Next slide.
Knowing that there's going to be stress in college is important.  I mean, there's probably stress in the high school environment too, but often the stress level escalates once you get into a college setting.  You know, the requirements go up, the expectations go up.  There are exams and papers and you've got to disclose you are not feeling really comfortable with disclosure and you have to schedule classes for next quarter and I'm barely through midterms this quarter and all of that leads to stress.  It's important that youth develop a plan for managing their stretch, those time management skills and organizational skills and gaining support services before the stress damages academic standing.
And I came up with a little acronym for managing stress called pleases, plan, laugh, eat, have a good attitude, study, exercise and sleep.  And so making sure that students schedule eating healthy, studying, exercise time and enough time to sleep.  You know, I remember the days when I used to pull all‑nighters and it doesn't enhance your academic performance when you stay up all night and have to take a midterm or a final the next day.  It's much better to use time management and organizational skills to spread those assignments out so that you don't have to give up eating and sleep in order to get ready for a test or finish a paper.
Next slide.
It's important for youth to realize that for every hour you are in class, you should be scheduling two to three hours for review and reading text and participating in study groups and writing papers.  Taking courses in high school and college on study strategies is a critical.  Most colleges offer those courses but, again, it's so much better in the students are becoming proficient at these skills while they are in high school.  And then bringing successful college students in to speak at your center on navigating colleges and success strategies.
Every time I listen to one of these panels, I pick up a new tip on something I hadn't thought of.  So the students often will come up with really good tips for your youth who are thinking about going into college.
Next slide.
Again, I always want to emphasize the benefits of paid internships, and ‑‑ and I talk ‑‑ I put in a slide on internships and every single part because there's no greater survival skill than knowing that you really understand what you are going to do after college.  College is just a means to ultimately get out into a career area where you can support yourself, and while you are in college you are getting closer to entering college, getting that real world experience that's valued by employers and valued by college admissions officers.  It clarifies your interests and helps you convince college professors of why you need to stay in this math class, because it's required to get into your major. 
I've had college students actually audit an important class before they take it, just so they can do really well, because it's one of those capstone courses that you have to do really well in, to continue in that major.  I find it improved their self‑esteem and it will improve their grades and academic skills linked to that career area.
And whenever you apply for an internship, it gives you practice filling out those applications and interviewing for jobs and if you are lucky enough to get a paid internship, that extra money comes in handy.  And so we find that those students who successfully finish college are much more likely to get employed if they have that ‑‑ that internship and if you can get a paid internship, that's all the better.
Next slide.
And I have said this once, twice, maybe even three times already, but encourage your youth to practice these survival skills while they are in high school.  Begin to just use accommodations that are likely to be approved in the college setting and refrain from using the modifications that within a special ed setting your special educators are allowed to provide.  If you really want to go to college, you should really begin to take general ed classes and only have those approved accommodations that will be approved in a college setting and you are not asking for the modifications that sometimes are too available in special ed settings.
Make sure you develop a self‑advocacy plan and practice using it, junior and senior year of high school.  I had my daughter, when she was in high school, practice disclosing.  And even though the math teacher knew that she did have a disability and qualified for extended time, she couldn't get extended time unless she requested it.
And then advocating for those accommodations, independent of the special ed intervention specialist and learning how to manage stress and manage your time.  I can't stress it enough, but acquiring these skills prior to getting into college will certainly help you survive that college environment.
Finally, I want to just highlight some modules that are available on a web site.
Next slide, Carol.
The FAME faculty administrator modules.  They were developed for faculty in higher education, and there's modules of rights and responsibilities of faculty, students and disability providers.  It actually outlines the rights and responsibilities of students and it has a lot of student video clips of why students choose to disclose or choose not to disclose.  And there are some video clips of students kind of explaining why they chose not to disclose.
And there are situations where a student, for example, with a psychiatric disability may choose not to disclose because of some of the biases that are out there, and there are some really wonderful video clips on that ‑‑ this web site.
Next slide.
And finally, we also have a college writing and a climate assessment module in the FAME series and there you have the URL to find these FAME modules.  It is great browsing for any people who work in independent living centers to learn more about how the higher ed setting is motivated to work, and ‑‑ and what the rules are when you go to college.
And so, we're ready for some more questions.
>> JEFF SHEEN: Thanks, Margo.  Kelly, are there any questions from the phone audience? 
>> OPERATOR: I'm not showing any questions in the queue at this time, but if you would like to ask a question, please press star one on your telephone keypad.
>> JEFF SHEEN: Thank you.  There was one question about where to find the 411 workbook and I have posted a link.  The direct link to that workbook.  So I would refer you to the public chat box.
And then, it looks like we had one point that was made by someone earlier reinforcing something you said Margo, on all of this.  I will state that, as stated in your prior slide as a challenge for a high‑functioning autism student to take the step to request assistance, even at a small college, my experience was that my daughter was required to request services before the college would offer it.  She would not take that step.
>> MARGO VREEBURG IZZO: And that is a common dilemma for many young adults with disabilities.  And colleges will not offer to provide services without students requesting it, and, you know, you would ‑‑ you would think that they would help meet students halfway, but ‑‑ and it's interesting, because, especially in the area of autism, it's difficult for individuals with autism to disclose and ‑‑ and, I mean, kind of the nature of individuals with ASD oftentimes communication is ‑‑ is really, really challenging.  And what I would suggest is setting up some role plays that can be done in a very safe environment or teaching individuals who have difficulty disclosing face‑to‑face, to maybe disclose via email, although it's not as personable.  It might be a more comfortable setting to disclose.  And so after the first class, they ‑‑ the student could say, I'm enrolled in this class, and somehow refer to something that happened in that class.  Hopefully the professor has a disability disclosure statement on their syllabus and then they could disclose, you know, via an email.  Often you have to have disability services to approve the accommodation.  Students aren't allowed to go directly to faculty without going through disability services.  And your disability services counselor should be able to provide some assistance in helping that young adult disclose to a faculty member to get extended time within that class specifically.
I hope that helps, but practice, practice, practice is ‑‑ it's difficult and I ‑‑ I know of a number of young adults with autism who decided to leave Ohio State University because it just wasn't a welcoming enough environment for them.
>> JEFF SHEEN: Thank you, Margo, there's three additional questions that have come in.  The first, it seems listening to this, there's more pressure on students with disabilities than students without disabilities to declare a major.  Any comments on that?
>> MARGO VREEBURG IZZO: I think I emphasized having a major because I believe it ‑‑ it's real important and I had ‑‑ I put just as much pressure on my children without disabilities as I put on my young adult with a disability.  I ‑‑ because it's important, I stressed, it but I do think many, many students come to college without having a clear career goal and if you want to receive services from the ‑‑ your department of rehabilitation, you must have a career goal.
If families are willing to pay college tuition costs and residential costs, without having career goals, that's certainly a family decision, but I like to emphasize it, because I think it makes you a more serious student if you know why you are there. 
>> JEFF SHEEN: The next question, do you know if there's a list or web site where employers who are more open or hire or provide an internship for people with disabilities?
>> MARGO VREEBURG IZZO: Without, a list of employers who are more open.  Joy, that's an excellent question.  Or ‑‑ I'm sorry.  I guess that's from Cimar.  I do not know of a list where employers are more open and willing to hire.  You know, I don't know where there's a list but I do know certain employers ‑‑ there's some web sites and you can actually go to YouTube and Google employers and disabilities and you will see some YouTube videos of some employers that the CEO has a personal experience with disability and they have really found out that it's really good business.  And so you can start with some of those web sites, but I don't know of a list of employers.  It would be great to have one! 
>> JEFF SHEEN: Thank you.  And finally, the last question I have so for in the queue is from Joy.  I have a nontraditional student with a heart condition who repeatedly refuses to follow procedure for requesting services.  Is this acceptable?  I'm not usually a hard‑nosed procedural person but this seems to be a victim mentality.
>> MARGO VREEBURG IZZO: I'm glad that this nontraditional student has you to work with.  Again, I think that we need to provide lots of opportunities for students to understand the procedural rules and in the FAME modules on rights and responsibilities we explain those procedural rules as much as possible and I think that having that student explore those modules and maybe having that student work with a near peer, somebody who is three or four years older but can explain the importance of following rules, I mean, if students don't follow rules for disability disclosure and requesting accommodations, the college doesn't have to provide those accommodations, and then they don't get those accommodations and ‑‑ and may not be successful in college.
And so there's a reason for you to be hard nosed and make sure that the student understands the importance and it sounds like the student is not listening to you anymore.  So maybe if you could use a mentoring relationship to kind of make that point, they might be more willing to listen to a near peer that has a similar disability and can stress the importance of following rules.
>> JEFF SHEEN: Margo, we have one final question, and that's from Gloria.  Is asking for accommodations in college the same as asking for accommodations in employment?
>> MARGO VREEBURG IZZO: It's very, very similar, in the college environment and the employment environment.  Both college and employment are covered by Section 504 of the Rehabilitation Act and the American for Disabilities Education Act, if you do not disclose in college, they don't have to provide you with accommodations until that time you disclose.  If you do not disclose in an employment situation, actually the ramifications are more serious, because if you do not disclose and you need accommodations, it ‑‑ in an employment setting, you could be setting yourself up for dismissal or termination because you needed accommodations and you didn't reveal that during the interview.  And so college is a great environment to practice disclosing and requesting the accommodations you need to perform at your optimal level.  That's an excellent question, Gloria.  Thank you.
>> JEFF SHEEN: Thank you, Margo and we'll now return to the final segment of the presentation.
>> MARGO VREEBURG IZZO: Okay.  The final segment is really focused on examples of new models developed under the Higher Education Opportunities Act of 2008.  And the Higher Ed Act has changed some legislation that provides opportunities for students with intellectual disabilities to go to college.  And previous to 2008, many colleges and universities could actually deny students with intellectual disabilities access to college courses or they could not apply for financial aid to pay for college because there wasn't an expectation that the student could benefit from college.
But some preliminary research done by Deborah Hart and Meg Griggle and others says outcomes have increased for those with intellectual disabilities.  So Congress has appropriated $11 million to fund 27 model demos and one coordinating center.  You can see there's a anything pipeline of students with intellectual disabilities in this country, almost 350,000 students with intellectual disabilities will be reaching college age over the next five years.  And so there are a number of programs and college settings that are becoming customized for students with intellectual disabilities and are delivering some of the specialized services that many college programs still are not providing.
Next slide.  And so to learn more about the programs that are offering ‑‑ to learn more about the colleges that are offering specialized programs for students with intellectual disabilities, you can go to this Think College URL at the bottom of the slide, www.thinkcollege.net, and what they found on the thinkcollege.net, first you can search for programs in your state that advertise and say they are accepting students with intellectual disabilities.  And you will also find some research data that indicates that students who participated in dual enrollment programs within a postsecondary setting had a higher rate of paid employment than those individuals who did not participate in a postsecondary setting.
And what I mean by dual enrollment, it means that you are enrolled in high school and you have not graduated, but you have aged out.  You have spent your four years in high school, and you are now 19 or 20 or 21, but you haven't graduated yet and you are still a high school student, but what some very innovative high schools have done, is they put a high school teacher in a college environment to deliver the high school program with college experiences at the college campus.  And so students might enroll in classes or participate in internships at that college setting and they are with their age‑appropriate peers.
And so you can see that the research indicates that a higher percentage of those individuals were employed at an average wage of $8 an hour.
Next slide.
At Ohio State, we actually did receive one of these grants from the office of postsecondary ed and our model, we call it the TOPS model, and we deliver peer support, mentoring and job support.  We have educational coaches for students who are auditing college classes and then we have job coaches for students who are on an internship within the college environment.  And so our inclusive postsecondary campus experience includes enrolling in or auditing college classes.  We have the project search internship program that I'm going to talk a little bit more about today, and then we have a health, wellness and independent living skills component and then a residential campus experience.
And each of these experiences is designed to increase students' self‑determination and students exit with an electronic portfolio that documents their academic employment and independent living skills through either digital pictures, digital videos and documents.  And so at Ohio State, we have a four‑year certification program that we are developing and we are just in our first year.  So we don't have a lot of success yet, but we hope to be offering the program in 2012/13.
Next slide, please.
I think one of the experiences that we offer in our college experiences for students who traditionally have not been coming to colleges, this project search program.  And project search is a ‑‑ it's actually an international model.  In fact, Arne Duncan, the secretary of education is presenting it, a project search graduation ceremony in Washington, D.C., later this week and it's so getting a lot of play nationally and at the federal level, but the project search program provides work experiences for youth with disabilities.  It engages employers and we have to admit that colleges and universities are huge employers and we find that many students with intellectual disabilities have improved work skills as compared to many college students who have hired lots of college students and you would be surprised at the number of college students who just forget to show up for the week of exams.  Unfortunately, that doesn't mean my work goes away just because it's exam week at the university.  In fact, it typically means my work increases.  So I need my student employees even more.
I don't mind being flexible with students but the whole process of asking permission before you take off is something many youth need experience with.  And so youth learn job tasks at no expense to employers because the project search model which is primarily a high school model uses unpaid internships and the goal really is employment.
Next slide. 
On that slide, you do have the project search URL.  There's a wonderful conference that will be in Minnesota this year and I'm sure you can still go to that conference and learn more about the project search model.  It's an excellent conference and you can check the project search web site to find out more about the project search conference.
Project search activities really ‑‑ and the model is a partnership between education, vocational rehabilitation and the employer.  Education typically takes care of student recruitment and provides the instructor, the teacher at the business site and deals with the curriculum and documentation and evaluation.
Vocational rehabilitation is provided and typically pays for the job coaches that are provided by a community rehab program that is CARF accredited.  And then the employer participates in the program, and typically provides space and has an employer liaison to help find the good internship sites within that college campus.
Next slide.
And I told you I was going to talk about this every section.  We are talking about the value of internships and I'm just going to cite a little bit more literature about why internships are so important.  Luecking and Fabian says it improved employment outcome.  If you have an unpaid internship, it often leads to paid employment.  Young people with disabilities are more likely to obtain and retain employment.  So Wagner, Newman, Cameto and Garza and Levine found that in their data.  And Brown, Shiraga and Kessler, found that the students who participated in an internship were more successful in adult employment for up to 20 years after high school.  I know we are talking a lot about transition to college, but I need to emphasize it all is to ultimately lead to careers.
And so I just wanted to share some literature that really talks about how powerful internships can be in helping bridge that gap to employment.
Next slide.
In our postsecondary program for students with intellectual disabilities, students exit with their eportfolio an we found that our first couple eportfolios were reviewed by our advisory committee and we're finding that the eportfolio can serve many purposes.  One purpose was to show some digital clips of students working in campus jobs and we found that those digital clips were very helpful in helping find a second and a third internship because we had some video of the student working and being very productive on the job.
We also find that the digital ‑‑ the eportfolio needs to be updated quarterly, with new skills and new experiences and, again, we have the student actually sharing updates on their eportfolio each quarter at their person centered planning meeting to help review lessons learned, the current quarter and begin making plans for that next quarter experiences.  And it is very easy to reformat an eportfolio for parents.  Parents want to see it all.  You know, they are willing to sit through a 15 minute eportfolio of different slides of watching their son or daughter navigate the university bus system or walk across campus.  Employers' attention span is not quite as long.  They really just want to see videos or pictures of the skills the student has acquired.
Faculty, we are hoping to use this with faculty as we begin to integrate students with intellectual disabilities into college courses, and we're actually going to be using an eportfolio with some college administrators to help market the postsecondary options for students with intellectual disabilities to some college administrators.  And so the format can range from a PowerPoint to a digital slide program, or a digital story which is more a fancier term for saying a PowerPoint with music ‑‑ music integrated into the delivery system.
And so the next slide ‑‑ Carol, next slide, please, is an example of what a young adult said to us after their first quarter in our TOPS program.
And, you know, she used her Buck ID, to purchase foods and many universities have student cards where you can load money on to, and she could walk around the campus and use her Buck ID to purchase food and that saves her the embarrassment of not having to have money on her and the whole process of making change.  You know, she can just hand her Buck ID to a cashier when she walks into a student dining facility.
She uses her RPAC and that's our student health center, our recreation center, and she could use the RPAC to work with college students.  She completed her internship in a law library.  She completed a university survey class, which was a class that many freshmen take on time management and organizational skills and she can independently navigate from her internship to the classes and to her RPAC and she met friends on campus and the project did provide her with some natural supports and some ‑‑ somewhat artificial supports where we used college students who were majoring in special ed and occupational therapy and physical therapy to be a peer buddy to our young adults with intellectual disabilities.
And so this was a real success experience for this young adult.
Next slide.
So how can Centers for Independent Living assist youth?  Clearly I stressed advocating for work‑based learning in the IEP.  It's important to get this integrated as part of the secondary education program for students to learn why they want to go to college.  Centers for Independent Living can utilize assessments to assess youth transition to college and careers and many of those assessments are personality assessments, that we have covered in the last webinar.  It makes academic more relevant by noting the employment applications.  Invite your voc rehab counselors to speak your staff and youth and parents.  And help students get comfortable talking about their strengths and their needs and make sure in high school, if at all possible, the accommodations that they will need in college become those accommodations that they are utilizing in high school.
And next slide.  Encourage youth to be assertive.  There's a fine balance between being aggressive and demanding and being inappropriate, and then being assertive, and explaining why you need certain accommodations and it takes a lot of role plays for some students to get this right.
Clearly state what you want and defend your right to get it.  Students need to know what their rights and responsibilities are and many of the young adults need assistance and practicing how to advocate for things that are their right to receive.  Ask for advice whenever necessary.  Help youth realize that they don't have to do it alone.  There are all kinds of supports and services for students with disabilities as well as for students without disabilities.
There's been this whole stress management group going on here at our university to assist students and evaluate your progress and let ‑‑ help youth acknowledge that they are accomplishing quite a bit and make those necessary changes as needed.  And so I think it's wonderful if staff from Centers for Independent Living can continue to partner and mentor young adults going to college and help them continue to be that encouraging force to help youth find that right balance of advocating and getting the supports they need.
Next slide.
There are a number of benefits for youth and employers and we, in fact, believe there's benefits to the college campus as well.  It's good for youth.  It's good for employers and employers, including universities and colleges as employers benefit from enhanced diversity in their organization.
Recently, I listened to a presenter who says diversity trumps ability.  Meaning a diverse team will produce a better product than a high ability team, and I ‑‑ I just think that is something we have to embrace ourselves and help our youth embrace, that diversity trumps ability.
And I have not looked at the research on that since it's something I just heard a few days ago, but I am going to get more information on that.
Last slide, I have a number of web sites that I have referred to during this webinar and I have summarized many of them on one slide.  You know, the Think College site and the National Secondary Transition Technical Assistance Center and the 411 on disability disclosure.  And the national center for secondary, which is www.ncset.org, the association for higher Ed and disability has a great resource for those folks going to college.  That's for all of your disability service providers and counselors, belong to the AHEAD organization and the fast facts for faculty and the FAME web site.
I would like to thank you for participating in this webinar and I believe we are ready for the final set of questions.
>> JEFF SHEEN: We have about six minutes left for questions.  Are there any questions in the telephone audience?
>> OPERATOR: No, but it is star one to ask a question.
>> JEFF SHEEN: In developing a job shadowing program, what is the best way to get employers interested and involved?
>> MARGO VREEBURG IZZO: That's an excellent question, and a couple of strategies I would recommend is making sure the students have the supports they will need while they are job shadowing, so it doesn't fall to a ‑‑ an employer or someone who is working at the employment site.  So ensuring that the student will have the support they need, whether it is a job coach or ‑‑ or an assistant that's going to go with that young adult to that job shadowing site is ‑‑ is important.
Secondly, going to employment sites where there's a champion involved, I'm here at Ohio State University medical center, our CEO of the medical center is a champion and believes in disability, has a personal experience with disability and is our champion.  And so he will speak to school and agency personnel and he will speak to the supervisors and employers within the medical center and say, I value diversity and I want our medical center to be welcoming to young adults with disabilities to provide those job shadowing experiences.
So those are two strategies that I would like to recommend.  And then also using your ‑‑ your alumni at your Centers for Independent Living who are now out there working in our employers, and your many organizations now have diversity committees funded out of the ‑‑ your human resources department.  And often you can work with your diversity staff in the employment settings in your own community.  Great question.
>> JEFF SHEEN: Okay.  The next question, can I borrow the phrase "diversity trumps ability?"
>> MARGO VREEBURG IZZO: Yes, please do.  It's not my phrase.  I'm giving credit to that to Mary Yuhaus who is a female engineer that's been committed to under represented populations, and she got into under represented because she was a woman in engineering and now she is an advocate for minority students going into engineering and people with disabilities going into engineering.  And Mary Yuhaus, Dr. Mary Yuhaus works at Ohio State University college of engineering program.  I think it's wonderful.  I'm looking forward to looking at her research where that support ‑‑ that supports that statement.
>> JEFF SHEEN: Great.  Thank you.  There is another question.  It's more of a technical question about getting a copy of the PowerPoint slides.  Those were emailed out with registration, and the folks at ILRU can certainly get you another copy if you contact them.
Are there any other questions before we wrap up?  I will give it just a second to see if anything comes to the web chat.  If not, I would like to thank Margo for this great presentation.  And, I again, ask our audience members to please complete the evaluation form that's provided either in the information packet provided to you or by clicking on the link that you see on the screen.
We want to invite all of you to continue the discussion, by participating in the new CIL youth transition blog and that's on the second to last slide of this presentation for the link.  I don't see any further questions, Margo.  Thank you to everyone joining today and thanks again to Margo.  Margo, if you would hold the line, we will wrap things up.  And everyone else, have a great day.
>> MARGO VREEBURG IZZO: Thank you.  Have a great day.  
(End of meeting 4:30 p.m. Eastern Time) 
